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areas.

Please nominate your area/areas of interest

Although feedback is provided specifically on the English curriculum, many of the
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Victorian Applied Learning Association (VALA)

The Victorian Applied Learning Association (VALA) is a professional
organisation with over 300 members. It was established in response to the
rapid growth in Victorian applied learning programs across all sectors of
education, particularly post-compulsory education. It brings together
educators from all sectors of education and from all content areas.

Its goals are to:

« promote the value and place of applied learning in all sectors of
education, across all levels and content areas

« promote and support the professional learning of applied learning

educators

« promote and conduct research into applied learning and teaching




e« promote and conduct curriculum and resource development projects
which are consistent with and support applied learning and teaching.



What is applied learning?

“Firstly, applied learning is an approach, which emphasises the relevance of
what is being learnt to the ‘real world’, outside ‘the classroom’, and makes
that connection as immediate and transparent as possible. This focus on a
‘real life’ application will often require a shift from a traditional focus on
discrete curriculum areas, as students focus on learning and applying the skills
and knowledge they need to solve a problem, implement a project or
participate in the work force.

Secondly, and a result of this, applied learning will involve students and their
teachers in partnerships and connections with organisations and individuals
outside school. These partnerships provide the necessary out of school
context for students to demonstrate the relevance of what they have learnt.

Thirdly, and of equal importance, applied learning is concerned with nurturing
and working with a student in a holistic manner, which takes into account their
personal strengths, interests, goals and previous experiences. Working with
the whole person involves valuing skills and knowledge that may not normally
be the focus of more traditional school curricula. It also means taking into
account differences in preferred learning styles, and ways of learning.

Finally, applied learning also acknowledges that part of the transition from
school to work is being treated as an adult, and that moving students out of
the classroom to learn also means helping them to make a shift to become
more independent and responsible for their own learning. This means that
applied learning needs to be student centred and applied learning goals and
outcomes should be negotiated with students, as well as other stakeholders.”
(Victorian Curriculum and Assessment Authority July 2006).

Another important aspect of applied learning is the relationship between
‘hands on’ or practical work and theoretical understanding. Applied learning
places equal importance on theory and application, with the link between them
being provided by the context. “Thus the theoretical understandings and
knowledge required to complete a task will be drawn out from the context,
which also provides the opportunity to use and apply what has been learnt”
(Victorian Curriculum and Assessment Authority July 2006).



Introduction
1. Please comment on the Introduction.

VALA supports the statements made in the introduction. However, it would be
appropriate to recognise in the Introduction that while Australia is multi-
cultural and linguistically diverse and that this diversity strengthens Australia,
English is the national language and that it is important that all Australians are
proficient in English to enable full and active participation in Australian society.

Aims
2. To what extent do you agree with the aims of the national English curriculum proposed in
this paper?

v' Strongly Agree O Agree O Disagree O Strongly Disagree

3. Please comment on the aims of the national English curriculum.

It is important that the curriculum design provides opportunity for students to
use language and literacy skills in authentic contexts. The results from the
Adult Literacy and Lifeskills Survey (2007) indicate that 15-19 year olds do not
perform as well on real life literacy tasks as those who are slightly older and
have had more experience with real life tasks and texts.

Elements

4. The paper proposes framing the national English curriculum around three Elements (see
section ‘Structure of the curriculum: The Elements’ for a full explanation):

Element 1: Language: Knowledge about the English language: an evolving body of
knowledge about the English language

Element 2: Literature: Informed appreciation of literature: an enjoyment in and increasingly
informed appreciation of the English language

Element 3: Literacy: Growing repertoires of English usage: ability to understand and produce
the English language

To what extent do you agree with these elements?

O Strongly Agree O Agree O Disagree O Strongly Disagree

5. Please comment.

VALA appreciates the importance of a national English curriculum covering the
3 named elements and stresses the importance of skill and knowledge
development taking place or linked to contexts that are meaningful to
learners, and, where appropriate, are related to authentic contexts. The



linking to authentic contexts is particularly important in relation to Elements 1
and 3.

It is also important that, in practice, the Elements are not considered or
delivered in isolation from each other. The curriculum should, where possible,
encourage the integration of the Elements and provide examples of how this
integration can occur.

Futures orientation
6. To what extent do you agree that this section adequately describes the futures orientation

to be taken by a national English curriculum?

O Strongly Agree O Agree O Disagree O Strongly Disagree

7. Please comment.

VALA would like to affirm the comments make in this section, particularly
those related to the diversity of learners and of pathways. This diversity needs
to ba acknowledged and catered for in the English curriculum, with those
choosing to take a vocational pathway being valued as much as those who
choose an academic path. There is also a need for the curriculum to be
flexible enough to allow job roles not yet imagined to be catered for.

Terms used in this paper
8. This section of the paper defines terms used in the paper. Please comment on the clarity

of these definitions. List other terms used in the paper that should be defined.

It is beyond VALA’s scope to comment on this aspect of the paper.

Considerations

Beginnings and 'basics’
9. To what extent do you agree with the comments in this section?

O Strongly Agree O Agree O Disagree O Strongly Disagree

10. Please comment

VALA would like to affirm the importance of ‘basics’ but also acknowledges
that ‘basics’ is not an end it itself and agrees that learners must be given
ample opportunities to apply their skills in authentic contexts and to authentic
texts.

The teaching of grammar in English
11. To what extent do you agree with the comments in this section?



O Strongly Agree O Agree O Disagree O Strongly Disagree

12. Please comment

As with ‘basics’, grammar is not an end it itself and learners need to have
opportunities to apply their skills and knowledge in authentic contexts and to
authentic texts.

The texts of English
13. To what extent do you agree with the comments in this section?

O Strongly Agree O Agree O Disagree O Strongly Disagree

14. Please comment

VALA recognises the importance of including a range of texts in the English
curriculum to ensure learners gain proficiency in ‘reading’ and ‘using’ a broad
range of texts to assist them to effectively understand and use the broad
range of texts they will encounter out of school.

Understanding, analysing, appreciating and constructing
15. To what extent do you agree with the comments in this section?

O Strongly Agree O Agree O Disagree O Strongly Disagree

16. Please comment

VALA acknowledges the importance of developing capacity in these areas.
Skills in these areas are applicable across subject and out of school
(authentic) contexts and will assist learners as they meet new and different
texts and tasks outside of education contexts.

The place of literature and Australian literature
17. To what extent do you agree with the comments in this section?

O Strongly Agree O Agree O Disagree O Strongly Disagree

18. Please comment

While acknowledging the place of literature, including Australian literature, in a
national English curriculum, VALA would like to see a broad range of literature
traditions included in the curriculum, to reflect the diversity of the Australian
population, the geographic and political position of Australia in the world and
the diverse interests of young people in education. The choice of literature will
need to be broad enough to engage young people who do not generally
engage in reading literature. Choices of literature also need to take account of



the different literacy skills of students at all education levels. Literacy levels
below those of the year level shouldn’t preclude students from engaging with
literature.

Pedagogy and disciplinarity
19. To what extent do you agree with the comments in this section?

¥v' Strongly Agree O Agree O Disagree O Strongly Disagree

20. Please comment

While strongly supporting the statements made in this section, it is vital to
ensure that teachers have the skills and knowledge to effectively use a range
of pedagogical approaches which take account the students, their learning
needs, styles and interests as well as the subject content. Professional
development to ensure existing teachers are able to call on a repertoire of
approaches will need to be provided and pre-service training of teachers will
also need to ensure new teachers are able to use a broad range of
pedagogical approaches.

Once again, VALA would like to stress the importance of linking to authentic
contexts, where appropriate.

General capabilities across the curriculum
21. To what extent do you agree with the comments in this section?

v' Strongly Agree O Agree O Disagree O Strongly Disagree

22. Please comment

VALA strongly supports the need to develop English language and literacy
skills and knowledge across disciplines. Outside of education contexts, English
language and literacy skills are required in a range of contexts and to
undertake a range of tasks. Developing English language and literacy
capabilities across a range of education contexts will support the development
of a broad range of literacy and language capabilities that can be applied out
of school.

However, teachers from other-than-English content areas will need to be
supported to develop their knowledge of English language and literacy in
relation to their content areas as well as the teaching of these skills and
knowledge.

Structure across the curriculum

Element 1
23. This section describes Element 1: Language: Knowledge about English. To what extent

do you agree with the description of this Element?

O Strongly Agree O Agree O Disagree O Strongly Disagree



24. Please comment

VALA would like to reiterate the importance of relating the skills and
knowledge developed in this Element to real life contexts and texts. The
English curriculum should provide ample opportunity for students to apply
their skills and knowledge in authentic contexts and tasks.

Element 2
25. This section describes Element 2: Literature: Informed appreciation of literature. To what

extent do you agree with the description of this Element?

O Strongly Agree O Agree O Disagree O Strongly Disagree

26. Please comment

VALA recognises the importance of engaging students in a broad range of
literary texts to entertain, engage, challenge, develop imagination, reflect, etc.
However, as stated previously, the choice of literature will need to be broad
enough to engage young people who do not generally engage in reading
literature. It will also need to take account of the different literacy skills of
students to ensure literacy levels do not preclude students from engaging with
literature.

Element 3
27. This section describes Element 3: Literacy: Evolving repertoires of English usage. To

what extent do you agree with the description of this Element?

¥v' Strongly Agree O Agree O Disagree O Strongly Disagree

28. Please comment

VALA strongly supports this Element and the description provided. Skills and
knowledge, developed as part of this element, will equip students for out of
school contexts and tasks. For many students, this element will provide the
‘purposeful and practical’ content to motivate them to develop their English
language and literacy skills.

Stages of schooling
29. To what extent do you agree with the proposed descriptions of the Elements for Stage 1

of schooling?

O Strongly Agree O Agree O Disagree O Strongly Disagree

30. Please comment

It is beyond VALA’s scope to comment on this aspect of the paper.



31. To what extent do you agree with the proposed descriptions of the Elements for Stage 2
of schooling?

O Strongly Agree O Agree O Disagree O Strongly Disagree

32. Please comment

It is beyond VALA’s scope to comment on this aspect of the paper.

33. To what extent do you agree with the proposed descriptions of the Elements for Stage 3
of schooling?

O Strongly Agree O Agree O Disagree O Strongly Disagree

34. Please comment

It is beyond VALA’s scope to comment on this aspect of the paper.

35. To what extent do you agree with the proposed descriptions of the Elements for Stage 4
of schooling?

O Strongly Agree O Agree O Disagree O Strongly Disagree

36. Please comment

It is beyond VALA’s scope to comment on this aspect of the paper.

37. What English courses should be included in the national English curriculum for the senior
secondary years of schooling? Please comment.

The range of English courses included should take account of the broad range
of learners undertaking senior secondary schooling as well as diverse
pathways students may take post-school.

Pedagogy and assessment
38. To what extent do you agree with the comments on pedagogy?

O Strongly Agree O Agree O Disagree O Strongly Disagree

39. Please comment

VALA supports the comments on pedagogy particularly those related to the importance of
using a range of approaches to teaching language and literacy, of making connections
across curriculum areas, of engaging students in extended interactive learning and
recognising the range of registers and genres students engage in. However, it is essential
that teachers are provided with a range of supports, including in- and pre-service training, to
ensure their capability and skill in these areas.

40. To what extent do you agree with the comments on assessment?



O Strongly Agree O Agree v' Disagree O Strongly Disagree

41. Please comment

Comments on assessment are limited and do not make note of the importance
of formative assessment, using a range of assessment methods and task
types or using assessment tasks that are valid and reliable.

VALA would like to see the comments on assessment broadened to include
these aspects of assessment.

VALA would also like to see comment made about the place and importance of
assessing across the curriculum and including recognition of skills developed
and used out of school. VALA refers the National Curriculum Board to the
Victorian Certificate of Applied Learning Curriculum Planning Guide: Literacy
and Numeracy Skills Strand - Literacy Skills Units statements on assessment
(http://www.vcaa.vic.edu.au/vcaa/vcal/providers/resources/curricplanguidelns
-literacyskills.pdf). An extract from the document is included in Attachment 1.

42. Do you have any other comments to make on the paper?

VALA would like to reiterate the importance of ensuring the curriculum readily
allows for the use of a range of pedagogical approaches, clear connections to
authentic contexts and tasks and the flexibility to engage the diversity of the
student group.

While the concepts and ideas expressed in the paper are to be supported, the
success of the curriculum will be in the detail and in how it is implemented.
Teachers, current and future, will need support and professional development
to implement the curriculum in the spirit expressed in this paper. The
importance of supporting teachers must be taken into account at all stages
during the development and implementation of a national curriculum.

VALA would welcome taking part in further discussions on the national
curriculum, not just for English but also for the other curriculum areas.



Attachment 1: Extract from Victorian Certificate of Applied Learning
Curriculum Planning Guide: Literacy and Numeracy Skills Strand - Literacy
Skills Units, Victorian Curriculum and Assessment Authority, 2008, pp 5-7.

WAL CURE: CULUM FLANNING GUDE Literacy zni Numarziy Stk Sirend  Libaraey Shills Unis

ASSESSMENT AND REPORTING

The award of satisfactory achievement for aunit is based on a decision that the stdent has demonsmated achisvernent of

the leaming outcomes specified for the unit. The curmiculum componenis in a VCAL leaming program must be assessed

in accordance with e requirements and guidelines oudined in the cumiculim docnments for the units and'or wdts of

competency modules delivered in the leaming program:

+ Al assessmeni of VCE units mmst be in acoordance with VICAA snidelines.

= Al VCAL units nmst be assessed in accordance with the assessment and quality reguirements of the VCAA

« Al assessment of VET and FE units of competency /modules must be naccordance with the VET accredited curmicninm
of Training Package qualification of accredited FE curmiculum document and according to the standards of e Ausralian
{mality Training Framework (AQTE).

Students should be observed to demonstrare comperence oi more than one occasion and wherever possible In

different coneexes 10 make sure that che assesshient is a5 consistene, fair and equitable as possible.

Arange of assessment methods and rask tvpes may be used These inchide:

= teacher observadon and'or checklists

» self-assessment inveniodies

= physical demonsmation of understanding of written or oral text

» 3 portfolio of accumulated evidence

» gvidence accumulated throngh project of prosiam partcipanon

« awards from recognised programs

= oral of WIilen repalts and presentaions

» oral explanaton of ext

» WTIMEN (2Xi

» disenssion

« debates

» Tole-plavs

= fiodios of tasks of invesdgatons

»  periiming practocal tasks

« evidence of nformadon and communications echnology, including Intemet nsage

= Teflective wk journals

« smdent loghooks.

Teachers mmst develop leaming proerams that provide opporminites for smdents 1o demonsrare achisvement of leaming
ourcomes. A holistic approach to the development of skills throush project-based actvites that ntegrate the leaming
ourcomes will ensure that smdents are able to endiv and apply these skills within athentic social and working
ENVIIOMmEnNTs.

The VCAL provider coordinates the assessment and collection of results for all curmiculum compenents within the VCAL
leaming program. The sagsfactory compledon of cumiculum components mmst be in accordance with the assessmient
gmidelines for the accredited cwrmiculum.

For VCAL wnirs, stadents will receive am 5 (Satisfaciory) of IN (Nof ver complete) result fof each unit. For VCE reportng,
refer o e current VCE and VCAL Admindsoatdve Handbook.

Information about assessment processe: and procedurss for VCAL units can be found in the VOAL Dt Assessment
Flamming Guide which is available from the VCAA website at woww veaa.vic.edu.au

T be credited with the Feading and Writing wmit at Foundation level, smdents must demonsrate compeence in all learming
OUCOIES.

T be credited with the Feading and Writng unit ar Intermediate level, smdenis must al=o demonsmate competence in all
leaming cAICOmEs.

T be credited with the Feading and Writing unit at Senior level, smdents mmst demonsmate competence in seven of the
ejght learning cutcomes.

T be credited with an Oral Commmnicamion unit at any level, smdents nmst demonsmate competence in all the learning
OUICOMES.

Informarion is provided in each unit as to whether all elements need o be met in one task or acOvily.
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Assessment principles for VCAL leaming programs

Aszessment within the VCAL should be based on the following principles:

*  Assessment tasks/acivides should be prounded in a relevant context and not be culnmally biased.

»  Smdents should have the oppornmdty o demonsmae achievement at their own pace.

= Smdents should be assessed across as wide a range of tasks/activities as possible, in order to crease reliability and validity
of assessment. One-off assessment rasks/activides do not provide a reliable and valid measure of competence.

»  Insmuctons for assessment tasks/actvites should be clear and explicit. Students mmst kmow whar is expecied and the
critenia by which sadsfactory completion will be established.

= Time allowed to complete a task shonld be reazonable and specified and should allow for preparation and reflection as
appropriate 1o e acivity. Where the assessment task 15 linked to a project of activity the assessment tasks/acuvides
may fake place over a mumber of weeks.

a  Assessment tasks/actvides should be open-ended and flexible to meet the specific needs of smdents.

= Assezsment should inclnde access to ICT where appropriate to the context of the actvity of rask

= Assezzment must be valid in ems of context and methods. Assessment must be reliable in showing consistent results
over a number of occasions. Assessment nuist not unduly disadvanrage any stadent and must provide Qexibility in the
range of methodoloeies that cater o the needs of mdividual smdents

When assessing smdents with particular needs the validity of assessment st be maintained. Flexibility in assessment

methods should be used o ensure altemanve methods are utlized o allow the demonsranon of completion of learning

outcomes withowr disadvaniaging the smdent.

Infegrated assessment

Where possible, assessment in the VCAL should focus on integrated curmiculum projects/actvidges. In developing an
integrated or holistic approach 1o assessment, a number of cutcomes (VCAL leaming outcomes and'or VET of FE learning
outeomes) from curricnlnm components in one of mare smands can be prouped into logical, assessable activides that rake
inty account project-based of thematic actvines. However, assessment of VCE units must be in accordance with VCE
smdy designs and cannot be intezrated with other assessment

It is preferable for assessment tasks/actvites to integrate more than one leaming outcome. This enables assessment 1o be
maore easily inteprated into leaming activiges and reflects the intesrated namre of liteTacy and mumeracy. For example,
a teacher observamnon of a class discussion abour a text read by smdents conld be used o assess both a Feading learning
outcome and a leaming owcome in the Oral Communication unit. Smdent conld alse wriie a r2sponse o the t2xt and
cover one of the Wiitng leaming outcomes.

Where delivery and assessment of the Literacy Skalls umits 15 ine grated with umits from other srands and'or from courses and
qualifications other than VCAL, the assessment tasks must mest the requirements of those units'courses/'qualifications
Examples of assessment tasks whick relate to a specific learming outcome can be found in learning outcome detatls.
Examples of mtegrated assessment tasks/actvities can be found at the end of the Literacy Skills units. These examples are
of tasks/actvines that integrate and assess more than one learming ontcome: sometimes within the Feading and Writng
umits, somenmes across the VCAL soands

Assessing students with disabilities

While fexibiliry in relation o assessment methods, assessment tools and contex is encourazed 1o meet the specific needs
of stwdents, the validity and reliability of the assessment mmst 1ot be compromised in any way.

Flexibility in assessment methods is important, pamicularly for smadents with disabilites. For example, if a personis unable
o communicate by speaking, then an alternadve means of communicating may be used to demonsmate Unit oUICImes
nomally demonsmmated through the spoken word Similarly, smdents who are hearing impaired mav sign thedr response,
those with a physical disability mav use a voice simthesizer of comnnication board. In some instances the dme aken
o respond in altenanve modes may be considerably longer than through speech and it may be unrealiztc o expect such
siudents to achieve the outcomes in the stated nominal bours. Stadents may therefore need an extended dme to complete
ihe leamning owcomes m these cases

(uality assurance of assessment
The quality assurance (A% of all curriculum companents delivered i VCAL leamning prosrams 15 ensured tirongh exisong
A55E5SMENE Tequirements.






